Language learners who share a mother tongue (L1) typically face many similar challenges in learning the target language. Khmer speakers learning English are a case in point. Swan and Smith's (1987, 2001) classic work on "learner English" documents approximately 20 language case studies, each describing a different language and how it contrasts with English. For English teachers unfamiliar with the particular language showcased, this resource is enormously helpful. Unfortunately, Khmer is not covered in Swan and Smith's volume. The only publication directly approaching the topic of Khmer learner English is Huffman and Proum's (1983) which, though a comprehensive guide to Khmer speakers learning English, is pedagogically dated and too voluminous for a "quick guide." The present paper aims to fill the gap in the literature with an accurate, accessible overview of features of English that typically present difficulties for Khmer language speakers. It focuses on phonology, grammar, and orthography.
The three invented consonant sounds, shown in Table 3 , correspond to phonemes borrowed from other languages, such as French. In fact, invented consonants use existing Khmer consonants in new combinations, hence the term "invented" rather than "borrowed." Thus many students may drop /t/ and /d/ in ant and and respectively, and pronounce them as /an/. However, unlike Thai or Vietnamese speakers, it is rare for Khmer speakers to have any problems with pronouncing initial or medial-positioned consonant clusters, i.e., /cr/, /pl/, /sm/, and /tw/, since Khmer also has a similar system of blending consonants together.
There are 18 voiced consonants and 15 unvoiced consonants in the Khmer alphabet. The next section discusses the influence of both types of consonants on the sounds of dependent vowels.
Vowels. Depending on the dialect, English has approximately 21 vowel sounds (Yallop, 1995, p. 42) , while in Khmer, there are 23 dependent vowels and 12 independent vowels (see Table  4 ). The sounds made by independent vowels are constant, whereas the sounds of dependent vowels vary, depending on nearby consonants being either voiced or unvoiced. For example, the vowel U /aʊ/ when used with the voiced consonant D /d/ (DU ), is sounded as /du:/, but with the unvoiced consonant d /d/ (dU ) is sounded as /daʊ /. 
Adapted from Tonkin (1962) .
Stress and intonation. Unlike English, Khmer does not have stress within individual words, partly because most Khmer words are monosyllabic. However, Khmer speakers can and do shift their pitch, stress, or tone to suit the purposes of their talk (e.g., making polite requests, showing surprise, expressing anger or sadness).
When reading aloud, Cambodian students tend to read texts with a flat intonation. As the Khmer script is written in uninterrupted strings of words, any space between two sequences of words indicates a pause. Thus Khmer speakers learning English may try to read aloud English texts in the same way they learned to read Khmer texts. In other words, some may try to read the passage with a continuous flat intonational style, or some may try to pause at every word because of the space between each word, resulting in a "choppy" sounding reading.
Grammar. Khmer and English grammar are alike in one very important aspect -their typical word order of SVO: Subject followed by Verb, followed by Object. This shared "logic" enables even beginner language learners to make meanings in rudimentary English. However, there are many more ways in which Khmer grammar is dissimilar to English grammar. Below are nine of the most significant differences that impact on the accuracy of English produced by Khmer learners.
Plural nouns. Cambodian students may have difficulty or face confusion when using pronouns in English in both objective and subjective forms. Thus, when a student with limited proficiency in English uses the pronoun he, the student may be meaning to say he, she, they, it, him, her, or them. Likewise, the pronouns I and me may mean we, us, or our depending on the context: However, most of the time, especially in speaking, the word barn is not in fact used only context clues and time references can identify when the action happens. Thus, Cambodian students are known to make grammatical mistakes by not changing verb forms in affirmative statements for appropriate past tenses, especially with irregular verbs: However, Cambodians normally tend to omit the word nueng and just use the verb to say what they will or are going to do by adding a time reference or a time frame in which they are going to do the action. Thus, common mistakes made by Cambodian students when they try to express future action or future plans can be: Since jeang is similar to more in English, Cambodian students may overgeneralise the use of more to express comparison instead of changing the word to -er form. Thus they may say, for example, (48) *more strong (instead of "stronger") (49) *more fast (instead of "faster") Or they may use more and -er at the same time:
(50) *more bigger (51) *more poorer (52) *more better Articles and prepositions. Unlike in English, there is no article use in Khmer. Thus, Cambodian students are likely to struggle with the appropriate use of the article the, either omitting it or using it where it is not necessary. Similarly, they may also struggle with the correct use of prepositions as a result of the direct transfer of prepositions used in Khmer:
(53) *jealous with (54) *interested with (55) *stay on bed (56) *married with Subordinate clauses. Khmer speakers commonly use subordinate clauses inappropriately in English. For example, they may use a subordinate clause as a sentence:
(57) He can't come to school. *Because / Cause he is sick.
They may incorrectly use but to show contrasting ideas and therefore to show cause and effect:
(58) *Although he is sick, but he still come to school. (59) *Since he wanted to be a lawyer, therefore he went to law school.
Khmer speakers might not use a comma to separate a main clause from a subordinate clause:
(60) *If I were rich I'd buy you a big house.
They might use on the other hand in place of but:
(61) *Driving fast is fun, on the other hand it can be very dangerous.
Responding "yes" when meaning "no." Khmer-speaking learners of English may reply "Yes" to most questions directed to them, even when they may actually mean "No." The explanation for this practice is that yes in Khmer can convey additional meanings to yes in English. 
Orthography
As noted in Nakanishi (1980) , Khmer language is horizontally written in a form of alphabetic script, from left to right. Words are normally strung together continuously without any spaces between in a clause or sentence structure. A full stop or period (.) indicates a complete idea in a sentence. A space is used to indicate a break of ideas or connection to another idea (i.e., in a clause or phrase), or is used in place of a comma (i.e., in a list). This practice may result in some students constructing run-on sentences in English, where the whole paragraph contains only one full stop. Khmer writing is quite complicated because, as we have seen in the phonology section above, there are both consonants and sub-consonants in use. In fact, there are three levels of writing formation (see Table 5 ): an upper level for upper vowels and special punctuation, a middle level for middle vowels and consonants, and a lower level for lower vowels and sub-consonants. 
Some Implications for Teachers
While the features of Khmer learner English are of interest from a linguistics perspective, they are most useful in a practical sense if English language teachers have some idea of how to put this knowledge into practice in their classrooms. We offer here a few ideas which we feel would be useful to teachers, but we expect that their own engagement with the topic would lead them to develop their own teaching applications specific to their particular teaching contexts. In terms of phonology, we suggest that teachers focus on developing reception and production activities that highlight consonant sounds in English which do not exist in Khmer: ʃ (as in pleasure); ʃʈ (as in teacher); Θ (as in the); and ð (as in that). In addition, final position consonant pronunciation activities would be very helpful to Khmer-speaking learners of English. Any of the grammar points discussed in this paper could be the focus of grammar practice activities. A contrastive approach between the way Khmer and English grammatical systems deal with the same grammatical issue would be particularly helpful, but would need to be followed up with extensive practice activities to be most effective. Our suggestions concerning orthography are that teachers should focus on helping their students develop an ability to accurately write short sentences. Only when that achievement has been reached should longer, more complex sentences be learned and practised. Punctuation and capitalisation should also be highlighted as a significant feature of meaning making in written English, more so than in Khmer.
Conclusion
This paper has provided an overview of some of the key aspects in which the Khmer and English languages differ. The account provided is not meant to be comprehensive -indeed such an account would need to be book length and extend to covering topics not dealt with here, such as Khmer morphology and discourse -but it has tried to strike a balance between highlighting differences in the key areas of phonology, grammar, and orthography on the one hand, and providing a quick and accessible guide to teachers of English who are unfamiliar with native Khmer speaking background students on the other. The paper thus represents a useful starting point for English teachers new to teaching Cambodians, and one that can be built upon as these teachers gain direct experience with Khmer-background speakers in their language classes or develop their own proficiency in Khmer. Indeed, as Medgyes (1992) argues, the best native-speaker English teachers are those whose proficiency in the L1 of their learners is greatest. This paper has offered guidance on the first steps of this journey.
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